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Introduction

In the Japanese summer of 2017, corresponding to the Australian winter, fourth year art
student at Tokushima University, Nozomi Maeda, volunteered as a teacher of Japanese
language through art at Glenunga International High School, Adelaide. This program was
established for two reasons; firstly, to promote the participation of Japanese students in an
education system abroad, and secondly, to promote the study of the Japanese language and
culture in Australia. Unlike Japan, where the study of one foreign language, English,
predominates, Australian children study a range of foreign languages. Japanese is a popular

foreign language in primary, middle and high schools.

Rationale

The rationale for this study was to teach the Japanese language through art, using the practice
of interdisciplinary pedagogy. It was expected that the Japanese language, and Japanese
culture, would be taught in a way which involved both collaboration between the teacher and
student, and between students. A further purpose was for the Australian children to develop

their creative skills in the new medium of Japanese art.

For the Japanese student, the purpose was to refine her English language skills in an authentic
communicative setting, and to learn about classroom practices in the Australian education

system.

Collaboration

Vygotsky (2012) explains the instructive role of a child’s collaboration with an adult.
Eventually this collaboration results in the child working independently. The adult’s help is
described as being “invisibly present” (p. 202). Jerome Bruner (1996) outlines the role of

participation in a community in order to facilitate human learning:



It is best when it is participatory, proactive, communal, collaborative, and given over to
constructing meanings rather than receiving them—we even do better at teaching

science, math, and languages in such schools than in more traditional ones (p.84).

Thornbury (2013) explains that language learning is not merely a cognitive activity but also a
social practice. Both the linguistic and paralinguistic interaction in the classroom are
important (p.73). This insight provided the impetus for this interdisciplinary project, in that
the linguistic and paralinguistic interaction between the teacher and student provide an
environment which is conducive to language learning. All of the art forms in this project

required a combination of linguistic and embodied presentation.
Fostering Creativity

Creativity is preceded by apprenticeship in a particular skill. This process of first instruction,
and then working independently, was anticipated to occur in our project. The initial stage of
this project consisted of an observation of a Japanese artist producing art in a variety of
genres. A high standard of calligraphy cannot be produced without prior experience of
observation of a calligrapher, attempts at calligraphy, and responding to feedback from the
calligrapher. After this apprenticeship, when the medium has been mastered, creativity may
flourish. Induction into a range of Japanese art forms, such as origami, manga, chigiri-e, and
Four Frame Comics, provided the foundation for developing creativity in these visual art

forms.
Interdisciplinary Pedagogy

Interdisciplinary teaching and learning is not a new concept in education, but an integration
method that has not received-a dedicated curriculum commitment in the secondary years of

schooling in Australia.

A range of exploratory interdisciplinary approaches in the secondary languages classroom
have been trialled with the particular motive to promulgate the importance of languages

education.

Whilst Australia celebrates a diversity of people and cultures with many languages offered
across the schooling settings, a monolingual mindset is still very prevalent (Clyne, 2005,
2007). Sadly the importance of learning a second language (L2) in Australian schools is not

always prioritised by the broader school community and society as a whole. It is promising,



however, that governments both locally and nationally, are focused on improvement in

languages education.

Interdisciplinary education makes use of subject specific or disciplinary approaches to

examine topics and utilises insights from a variety of relevant disciplines to integrate learning.
Broadly speaking the cross disciplinary pedagogies can be explained as follows:

e Intra-disciplinary — concepts and skills within a discipline

. Multidisciplinary — concepts around skills are learned separately in each discipline
around a common theme

. Interdisciplinary — concepts and skills are learned from integrated knowledge and
processes across disciplines using a synthesis of strategies

. Trans-disciplinary — concepts and skills are learned from integrating knowledge
and processes across disciplines that can be transferred beyond the disciplinary

perspectives to another context (see DECD)

One of the authors of this paper, Antonella, is a teacher of English and Italian language, with
over 30 years of classroom based experience. Antonella became aware of the hierarchy of
subjects disciplines from the beginning of her career. Community attitudes were evident
through the demand for parent teacher interviews for her Year 8 (equivalent to second year of
middle school in Japan) students of English but significantly less interest was received for
students of Italian. This trend was noted in both private and government schools and across

low socio economic and middle class cohorts.

Given the need for ongoing advocacy for the languages learning area, Antonella focussed on
interdisciplinary pedagogy with her classes of English and Italian. It proved to be effective
and assisted students with literacy development through deepening knowledge of grammar
systems, language patterns and drawing on similarities and comparison across both languages.
Integrating knowledge across disciplines became a regular part of her teaching repertoire.

As Antonella continued to explore the possibilities, she developed interdisciplinary units of
work with teachers from other learning areas such as history, the arts and science (see science
example). She also looked for connections to industry and everyday life experiences so that
students would appreciate the living nature of Italian within their community. The coffee
culture unit continues to be popular as it offers students a practical experience as a barista and
is taught to students in the middle years and provides them with the opportunity to gain extra

credits in their senior years through the South Australian Certificate of Education.



The current national curriculum, the Australian Curriculum, is three dimensional and
encompasses discipline knowledge, general capabilities and cross curriculum priorities. Its
implementation has meant a shift in the learning paradigm and has created a great platform

for exploring interdisciplinary pedagogies.

With the dedicated educational commitment to increasing the skill base and accomplishment
of students in science, technology, engineering and mathematics (STEM) subjects across all
levels of schooling in Australia, Antonella investigated STEM connections to reinvigorate the
position of languages. Other educators did the same and this created the emergence of
STEAM (science, technology, engineering, Arts and mathematics) through the application of
pedagogical practice for high order thinking, challenge and intellectual stretch across all

learning areas.

Both the Australian Curriculum and STEM catalysed the exploratory work for creativity in

Japanese language through Japanese art.

The Japanese Art Project

Nozomi Maeda was chosen to be the volunteer art teacher at Glenunga International High
School. Nozomi was the winner of the Hobi art prize in Tokushima Prefecture. Her
specialization was graphic design and print-making. At the high school she was requested to
teach origami, chigiri-e, 4komamanga and calligraphy to a Year 8 class of students aged
between 12 and 13, for five weeks, in Japanese, as a form of interdisciplinary pedagogy. It
was considered that learning outcomes could be enhanced if the art were taught through the
medium of the target language. The language is a means of achieving a task rather than an

end in itself.
The four art forms: Origami, Calligraphy, Chigiri-e, Four Frame Comics

Origami is well-known globally. Nozomi created over one hundred slides to present to the
Australian students before her departure. The origami paper was sent from Tokushima

University. Here are some excerpts from her slides.
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Calligraphy

The ink, inkstone, calligraphy paper, brushes and fans were shipped from Tokushima
University. Here is an example of student work in which calligraphy was produced on one

side of a fan and chigiri-e on the other:

Chigiri-e

Chigiri-e was an unfamiliar art form for the Australian students. Nozomi chose some special

traditional Japanese paper (washi) to be used for chigiri-e and sent this to Australia.



4komamanga (Four Frame Comic)

Australian children are aware of manga, but this was a rare opportunity to be taught manga
by a Japanese artist. This particular kind of manga, 4komamanga, in which a story is featured
in four frames, was a novelty. The 4komamanga activity presented by Nozomi featured a
famous Japanese story, Peach Boy. The activity featured both comprehension and production
tasks. The students read the first two sections of the manga frames, and built on this to fill in

the last two frames.

Nozomi’s Preparation to use English in Australia

Nozomi was required to establish a foundation of communicative English skills before she
began her internship in Austraiia, because she would need to speak in English to members of
the school staff, and with the homestay family. In order to improve her proficiency, Nozomi
enrolled in two small elective communicative classes. This afforded her the opportunity to
speak and listen to English in real time, in conditions which approximated those in which she
would find herself in Australia. In conversations with her homestay family she would be
required to quickly understand and respond to messages in English. One of the classes in
which she was enrolled had only two students, and Nozomi was able to receive regular
individual feedback as she communicated in English. In addition, Nozomi also received
individual instruction with one of the teachers from the English Language Communication

Space at Tokushima University.



Upon return to Tokushima, Nozomi wrote answers to the following questions, and gave us

permission to publish them.

Responses to Questionnaire
Tor—h

1. Please introduce yourself as artist. What art forms do you specialise in? Have you won any
art prizes? How do you plan to use art in your career?
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2. Please answer the following questions in Japanese. Please give details and examples in
your answers.

2UTOEMICAEFBTEATIEEY, flebif THLIELTIEEY,

1. Did your English improve during your stay in Australia? Please explain.
LA=ART Y 7HHETICHRIOFFENIA ELE L7222 HPL TSN,

KISHEME VI HEMMIZ oD T, AFAFERBENBMELILEV) ERITH Y T
Ao EHICHBEENR LIS EFTI A=V B RAE—F U 7 BT LA L TERVIREES
ofeleth, BREELTUR, 7, EELFHS RFENTRVREICT > L &2 B TH
=0T, TRIZEI VD SEEFT &N EHICELTHE LR, flIE ER=0TH
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2. Did you further your intercultural understanding during your stay in Australia? If so, how?
2. A=A N U TWETICHRIEOALHBMITELRE Leh? bLEI L, DL
AT ATTE S,

AE—=F L atAnA AT —VTRERZEDOAL LELLZENRTEE L, BOA,
Mot Eofm, RE ZR8-ARETTHRETmALLEHERANTZVELEY T
ki3, BATOEFE TR I RO TENET THLHAET L, REDYL, A
DOFERFETE S TOTEREZEE RISV MA TV, VA —TFTRELRFEL
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CTh, ZITEITHLNEGEI ZLICEEE L, BAOFOYLIFIAMAIZE 5
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CEBEBRTEEOIKRE ol EBET,

3. How did your experience of the homestay influence your learning of English?
3. R —LATA DRERPHRI-OFFFEFEICEDL I REBEEXLE LM

F—LAT A PTEERTIIEDRD KRB EE OISR LN LR U E L, HlZiER
ART77 IV =BIEEFESTVDEX, IPFEI ZLEHVETH?) L&
TH May I help you?] UL23ENER T, MIDIETZEN# L2 -72TT, FELTH
B OBHIOPBIE LR, LEXTLEI L bhVELEN, HERA LI —Fy
FCHATEATITC L ICLELE, F% - BRTE S ER2MEZ R T, VN
WD LR E L TRV EEELE L,

4. How did the experience of working in an Australian high school influence your learning of
English? Did you learn English from speaking to the staff? Did you learn English from
speaking to the children?
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5. Was the learning of English in Australia easier or more difficult than you had anticipated?
Please explain. .
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TEHNTEELE, Th, =R 7 UTHHOMI BH-EDT, Fo49 £ EETS
DY LE Lo T,

6. Do you think that the methodology of teaching Japanese art in Japanese helped the
Australian children learn Japanese? Did the children understand you when you gave them
explanations in Japanese?

6. HEDEN&Z HABTHAS LW FHERIT, A—AFFUTOTFEL LR ALRES
FEOIIHEE-LEBVETH? UOICHAEFTRAZ L&, FELELELRED
EofZLEBEMLELLEN?

AAROERTIIHAOBMIERH D &, 2L EBTEHEAO LIV bH -
FOT, ARBTHZDLDERRH - EBWET, £, SERELZT OB ARELE
BLHEFEEOFEL b THh oo, R RELLRVI L L Eha T, B
BRZIZAF A FERBLT, BEETTACRFOXL ARFOXLEZRRLANLRHE L
EOT, ARENDPLAS THLEEPELZRTHERLTLLATHE LA, REBARE
EFRETEGTEH, EELBIIERL T Aot BnEd, FLICEARIRET<E
PRREEEEEE L,



7. Do you think that this methodology helped the children learn about Japanese art? Please

explain.

T ZoOFERIE, A-AFF I TOFELE LR AADEIREEET SRRz ool
BuvETH?

HAROER AR L= 0, kAo TLE I LISt oW TiHaEHE = L B+,
BIZ FRESTILEA TR RPFICALRVLOROT, BEFIZMG 22V LO M
STENESIZEBTERLVIORETHOWEREWE LA, BRBEOREET LW,
HAOEHREZBNHLTHLLAZD Ty LBnELE,

8. Do you think that this methodology helped the children develop intercultural
understanding? Please explain.

8. ZOFiERIE, A=A N VT OFEL b O EEER AR EEE DRI L E
WETH? WL TIEE N,

EFE VI NHTEREASED TOVE LR, ZOBRAFETHTOADEALRELRDD,
BIFICESE TCOTFRIZOVWTEL VT HEEBHY EL, HERLWHELE, BHb
PELA—ZFF UV TRASGOHFEEDBNMIOWTHTHLLADMSITIE e oTm L&
CLTwvwE,

9. You recently participated in teaching practice in a Japanese school. What differences did
you notice between the teaching style in the Japanese school and the teaching style in the
Australian school?

9. IR AAADO PR THAAERIZSMLE LN, BEROFEHKOH LT LA —A b
FVTOFRTHALRIFTROAH Y ELIRn?

6 FCEEOPEE THERE BB L E L, T2 CRBETRARMIEHCES
DFAMOTVREY, Baek /= 2B TWARTAHSENTLE., ThA—2 b7 U7
TIREEBFLTVALETHLAY L Tll~AHE LTV, BliMICEREH LY &
A5 DEROH L FFIC OV TIIERMICIR O EA TS EBWE L, I BATIEARE
BEARGBFICLAIMEIIRVEL ELTRETH, A=A FF U TOEEIEAE D
Thahoicl, BOORKROZWI LISV TIHERMEL LAV ENSDHEBELE,
FNENSBFHEAN T, 2B LW EEGWELES, A2 TV T TOEEORITE
LichbBhFEORLZILEOBVLOERES Z L THEREREE ST LAD L I ILATEL
1.



10. Did you experience any difficulties teaching in an Australian school?
10. A= b T U7 OFETHZ DB REEZ B L E Lz ?

RN FHEOENBHST-OPRHELNEECE LT, BHALES THTERNI E80L
SbHoT, FFMLVERKUE Lz, ENCLHEEALERFENS -T2 h &,
RO DPRABT2ORE L) -7 TF, BARTIIHBIZFICAZLOR, hRMHFIZADL
ROHLENLEEZEUCE L, BRMIIEEY OXELFRYR— N LTI NDOT, FER
LD ZETRAEMoITT,

11. Did you have any positive experiences teaching in an Australian school?
1L.A—RARNT Y T O THEZDIBIFE LK CZRBRIIHY E LN

A2 FT YT THFE G bARICEEIT R A T N OBE Lo =TT,
. BAD O TREAHLTREERICA>THBARY . FELELREEXE S A
FEEEATENEEL TGRS bR LEDR Lo TF, KIENMED 78D,
i3 LT S G > 72 L S E LT,

12. What advice would you give to future students who volunteer to teach in an Australian
school?

1208 KA =AM FZ VT OFRCRTI T AT TA—F U 72T HFELLICHLTT KA
A ABRBHIUTEA TF S,

BENRTEINIB LI Z L1320 TTR, 201 b THHMMTERSZ LR &
AbBHEEOVET, WECSHEEHTORERH->Th, BEMICEY LEbhD Z LB TE
HERLRTE, EFEERCARCOVTOMBELLRL T, REOHNEL Lonb L{E
VAL EAEELLBEVET, ZLTHEKEF-THLLRD L9110, 3ZRBEZEDICH
BLIEY, SSTHNEL2ZOMEEZ -0 L THRBIGEICIR L TL Z&W, Bt ToR
FUTAT T4 —F I T, bRV IEREITIELVOPLNLRNT LR X
ABYWELE, RIZRT T 4 TTF 4 —F o ZITHNBFERONIE, HRREHETES
EHLIENWEEZEZXTNWDLDT, ZOMETHE XTI ZENA,

Conclusion

This program had benefits for both the Japanese and the Australian institutions. The Japanese



student was able to participate in the community of an Australian school, and to interact with
both Australian staff and students. Her English proficiency improved, and she gained

confidence in communicating in English.

For the Australian institution, the benefits were both linguistic and cultural. The students
were able to participate in a lesson which was conducted in Japanese by a native speaker, and
learnt four Japanese art forms from a Japanese artist. They used authentic art materials that
had been shipped from Tokushima, and were able to be creative while using a traditional art

form.

This program at Glenunga International High School will be continued, and another art
student will volunteer as a teacher of Japanese art, using the materials which Nozomi has
created. This program could be repeated in other schools, and a similar program could be
implemented in Japanese schools, in which the English language could be taught through

western art forms.
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