Preparing students for an internship in an Australian school:

Insights from a Japanese expatriate

Meredith Stephens

Currently university students are being encouraged to undertake study or internship programs abroad
before they graduate. The following is a discussion of the current state of study abroad programs for
Japanese students, followed by the results of an interview with a long-term Japanese resident of
Australia. The interviewee, Takaaki Toden, a teacher of Japanese in an Australian primary school,
was asked to provide his insights of his experience as a Japanese national who has been successfully
working abroad for twenty years. He first worked as a teacher in Japan and then adapted to the very
different environment of an Australian school. He is able to provide advice for students who wish to
study or work as an intern abroad, and anticipate the benefits and challenges they may face from an

insider perspective.

Trends in Study Abroad

Lassegard (2013) alerts us to the declining numbers of Japanese students choosing to study abroad
relative to students from other countries. He highlights this by explaining that although Japan’s
population is double that of South Korea, the number of South Korean students studying abroad is
more than twice that of Japanese students. He discusses many possible reasons for the decline in
student numbers, such as demographic factors and the possibility of students or parents becoming
more risk averse. Nevertheless Menking (2012) explains that international exchange is being
encouraged by MEXT, and university exchange agreements are increasing. Furthermore the number
of school trips abroad has shown an increase between 2004 and 2011 (Educational Tour Institute,
2012, cited in Leis, 2015). There is a need to produce graduates who can both engage cross-culturally
and represent their country globally (Kirchhoff, 2015). Because of the policy of encouraging study or
internship abroad, it is important to consider the English language preparation students receive in

schools.

Limitations of the Traditional Classroom in Terms of Preparation for Study Abroad

Students who study abroad are likely to only have had the traditional classroom as a basis for the
development of their English language skills. Studies predict that this is the least effective basis for at
least one linguistic skill, that is, socio-linguistic competence. Regan et al. (2009) compared the
socio-linguistic gains in L2 competence of students in a range of settings such as the traditional
classroom, immersion programs in Canada, naturalistic acquisition and a year of study abroad after



having completed extensive classroom training. They found that the traditional classroom was lacking

in terms of fostering gains in socio-linguistic competence.

Holliday (1994, cited in Nagatomo, 2012) distinguishes two distinct methodologies of English
teaching. The first is the methodology of BANA (Britain, Australasia and North America) countries
which tends to be learner-centred and to favour the communicative approach. The second is the
TESEP (tertiary, secondary and primary) education of English as a Foreign Language. The latter tends
to favour traditional methodologies such as grammar-translation. BANA methodologies enjoy greater
global prestige than TESEP ones (Nagatomo, 2012). Nagatomo (2012) describes a Japanese
university classroom of English, in which there is an emphasis on the lower-order thinking skill of
comprehension, but which neglects higher-order thinking skills such as those required when
answering open-ended questions. Students from this kind of background are likely to encounter

difficulties if they transfer to a system which tends to cultivate higher-order thinking skills.

Wright (2005, cited in Nagatomo, 2012) outlines the transmission method of education, which means
that teachers transmit knowledge to students as a one-way process and confirm their learning through
tests. Nagatomo contrasts this with discovery learning common to BANA cultures, and outlines the
critical view teachers in the BANA system and the TESEP system may have of each other: “These
differences can lead to the feelings among those from one academic culture that those from the other
academic culture may not be doing their jobs properly” (p.164). She provides a defence of the TESEP
methodology, considering it from the teacher’s point of view. One of the teachers in her study “spends
class time deconstructing the textbook materials phrase by phrase and word by word and provides a

commentary for students while she translates the texts into Japanese™ (p.178).

Given the gulf between BANA and TESEP practices and belief systems it could be anticipated that
students transferring to the BANA system from a TESEP one could experience difficulties due to the
conflicting beliefs underlying the respective educational practices. The current study addresses the
kind of problems that may be anticipated for Japanese students participating in an internship in an

Australian school.

The Interview

Takaaki Toden responded to a series of questions, designed to elicit advice for Japanese students
wishing to study or work as an intern in Australia. It is anticipated that most readers of this paper will
be able to read Japanese, and therefore, although fluent in English, Mr Toden was requested to
respond to my English questions in Japanese. The questions were designed to provide answers which
could shed light on the differences between Japanese and Australian language pedagogy, and inform
students who wish to both volunteer as a Japanese language teaching assistant, and participate in a
homestay in Australia. Mr Toden’s responses appear in full in the Appendix, and some of the key

points are discussed below.



The need for Communicative English
Participation in an internship abroad demands a greater need for communicative competence than the

kind of skills which are required in the Japanese EFL testing system:

KETOaAIa=y—va CCHEBWICRILE REEZNLV, TETHLRW)

“It is necessary to become positive about English communication (not to fear errors; it is alright to

have poor skills.)”

The official educational policy promoting Communicative Language Teaching (CLT) in Japan
described by Tahira (2012) and Seargeant (2009) is clearly designed to foster the kinds of skills
required by students studying abroad. However the entrenched current practices are not in accordance
with the practices of CLT, and therefore despite current policy students may not be adequately

equipped with communicative skills.

Mr Toden advises students to improve their communicative English skills in order to help them

interact in the society:

KENEDVLTHLT v 7 LT, TEDETELLDA—ART VT AORANEEY, B3XiE
BNDHIE D &9 DAL & FBEE & R,

“You should improve your English even a little, make as many Australian friends as possible, and have

the curiosity and positive attitude to learn from a cross-cultural experience.”

Pedagogical Practices
The following comment illustrates how Mr Toden perceives the need for Australian educators to

engage the students’ interest:

A=A U7 NERICAABLZERZD & &F, AE L FRICHEM T, BT, mas%
BZZLEDPRE, RTHE, oA T LA R2E WANWARBEREREOTIZRI AN TH
AHRENRDH D, (BRESELW)

“When teaching Japanese to Australian students, it is important to consider both content and engaging
student curiosity, motivation, and interest. To prevent boredom it is necessary to incorporate pairwork,

roleplay, and various activities in class.”

INFERTE, BIRRRE RS- TH, ERELHE S Hblvid, Ak, SEIOBMEY
DLRBMOND,




“At primary school, even if there are objectives and goals, the issue of whether or not to use a textbook

is up to the teacher. Teachers are asked to create their own teaching materials besides the textbook.”

Mr Toden’s observation is in accordance with the findings of Holliday (1994), who explained that
teachers in BANA countries have "considerable freedom to develop classroom methodology . . . to
suit the precise needs of language learners" whereas teachers in TESEP countries have "constraints . . .
on [their] individual teaching style. An English language teacher behaves not only according to the

needs of language learning, but also according to the norms set by other subjects” (p. 4).

L1 Literacy Differences
Mr Toden is in the unique position of having direct experiences with the L1 literacy practices of both

cultures. He explains the major differences as follows:

EfFIHAEESPLT, AABECHCRIAET DI L ZERL T2, B b ICERRIE
A% BEEE ZLAE, BENICELRRINZ .,

FGEEIL, VNS, ABRICERIC, o200 RT < wEEHAT I8 bh b, ERSICEY
TRIAFERE,

“In Japanese reading and writing is central, and self-expression is not emphasized. The teaching
materials tend to be literary, and the writing of responses to the literature predominate. There are

many rich emotional expressions in the literature.

In English you are expected to explain things simply and accurately. There are many ways of

expressing accuracy.”

Assessment Practices
Mr Toden has taught in both Japanese and Australian schools and understands the differences in the
two from the point of view of the teacher. His response to the question of the differences in

assessment practices in the two countries is as follows:

AADOFEIL, £E7 A FRLTHD0, A—A M7 U7 TiE, £RORIG, BEELE D,
RE~OBME, BMEL B O, AERL O, BEHOFAM & %05 H A HREHNUTH
fii g %o

“Tests feature at the centre of Japanese assessment practices, but Australian assessment includes a
comprehensive range of various practices such as students’ positive response, student participation,

self evaluation of comprehension, peer evaluation, and teacher evaluation.”



Learning about oneself through participation in another culture

KA DERE, BKADE 2 OBERTFRBEFEOFICL R oD, foX{boFIZE 5y
EEVWTESZENTE S,

“You can observe the foundation of western culture and western thinking in the education system. By

situating yourself in another culture you can learn about yourself.”

Practices which may be taken for granted in one’s own culture can be seen as culturally situated rather
than universal, when one is transplanted in a different culture. Accordingly students undertaking an

internship in another culture can identify aspects and acquire insights into their own culture.

Wierzbicka (2010) identifies English vocabulary which English speakers may assume have universal
equivalents: “Words of this kind may be ‘invisible’ to native speakers, who simply take them for
granted and assume that their equivalents exist in other languages.” (p.5). However L2 speakers can
identify this tendency because they already possess an alternative perspective provided for them by
their L1. Mr Toden identifies the tendency to assume one’s own culture to be universal to be evidenced

by many westerners:

Bk A, AADIZEA LR, £72, BoBEROFL, BT HbOE, BASHRENE L
BoTNBANREY, (E5WVWHETIE T N)

“Most westerners still think they are the centre of the world, and many of them think that their culture

and ideas are the global standard. (In that sense they are simple.)”

Accordingly it is not only beneficial for the Japanese student to identify her own culture by being placed
outside it, but also for members of the host culture when they observe alternative ways of problem

solving by the internee.

Conclusion

This interview has raised a number of important questions for further research, such as the way
different pedagogies are designed to motivate students, the role of teacher improvisation in the
curriculum, comparative modes of teaching the L1, comparative assessment, and learning about
oneself through participation in another culture. Japanese students are likety to have been educated in
a TESEP culture, and make the transition to the pedagogical demands of a BANA culture when they
volunteer as a teaching assistant. They are likely to encounter differences between the ways in which
they have been taught and the ways in which classes are conducted in Australia. Anticipated benefits
are that by participating in another culture, students will learn to identify the values of their own
education in Japan, and learn about themselves. The data speaks for itself, and accordingly, Mr

Toden’s full responses appear in the Appendix below.
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Appendix

1. What benefits do you anticipate Japanese students would gain from working, studying or

volunteering in Australia?

* AROKPFLER, AROAROILOEREEL, BHETES, (BREEEOBATEE
L<EB )

*ER LV HIROBEY, SEERALTIND, (RERPEB TRy, WEOHEROF
SIETE, HAROZHRESFRIT)

¥ HAFEOTVRFZ LT, EFASEE LY, AELoDFEFEEZEL T, BAE
EREEA—ART T ANEROFFA—a % EIF5,

*RENT, O BF, BE, TR PPLRELERICHEITES,

* AAGEHEST R b, BT 5 & FOBFENETS,

*PCK O ERE, RCKADEZHOERIIEREETOPIILEOLA S, o Xkodhizf
SEBVWTEEZENTES,



2. What are the challenges they may face?

*WBEBTOaAI=r—va THRBHICRZLZLE RzBh2y, FETHRW)

* BEOEREOAFE R (discipline) DEWAZEME (AARITEH L2V Z EREN)

¥ AEL O —FEORY BMEOEDIZEW ) RTEL, Efihicko~tr— L
TA4—T7—AL BEL HrFa—) LS, BEORTORADS, BETT 620,
AZBRT TRV, HEOOER, RERL)
¥F—ARTYTADBREIL TN THD, (AEROL D RB~PoOREH, 88 I 2
L722WY)

*VHOBREHEOKSE X, FHEOFETIEHEZX LN, (FEOREDOFHOBERE
I 8MFYE) HAARAMZ7 IV —TIHEKETRYy FE LRV,

* RRMCTIIENOHITAN TFLLMAMNLE, (HARFZELETIIRY)

3. How can they overcome these challenges?

*AEL, H LWV ELLHBNIZFET D LT EBNLE,

* AROIULERN T DT TR AR P Z U TORE, LA LEES L3 5%8 (A
FoFSES) HRE,

¥RART77 IV —LHBNICEDL, (AFOHBIZZ o T, A=Ay MIMNVIZ
e E B2

¥HAOLIEWZ L, TEDLZ L, HEAHRIEADENET 5,

*ROT 4 TREBECLPT D, (BHICY Y v A F TR DI

4. In your experience, what are the major differences between Australian and Japanese
workplaces?

*EP. BONORBAICRERS, ELrTE LR EBFIcEsniy, HERLTWDID
TR, R D D)

*¥BHORFHE, EEICERICRETDIZ 2T D87,

¥HHFIZF 0RO NN, BREROZ L Z2LHBIT 5,

*FUKA, BADIZLEALE, £72, aonttRodl, Bacbode, BEM R AE
EBOTWBANRE, (EIWVHSE T T N)

* HEARHADOLIZOWTHINASF ¥y A b0 G, BAROESZELHTRL TR
<o (ARADOZEZIZEMMN, AARNTERRE, EATHRVWEZZTDIANE) A
AANEBHOMBRENH D,

5. How does the teaching of foreign languages differ between Japan and Australia?

kA=A MZ YT NEFIZAREEBA D L EE, WAL ECHIRAMG T, BT, mas
EEBEZDZEHKE,

*RTEE, n— AT LA L BREREOTICRY ANTHADILE DD, (GRES
H220)

*ANFIETHE, BERRRIIH > TH, BRELHE S DRV, BEIRE, BATOBME
D OTRBEMbDRD,
*HBENONL—NVERRECT S, BODLIHIL 200 D, V=NV EE-TRHT TN O
gix 252t bb5,

¥ ARBETRT A -V ARERETHIEBRE, OMIZMP>TREDE b2 Is—
aro—o2ThbD)

* HEAZ, HBL/NAEVWOT, 2o b0 T WL ERE,
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6. How do assessment practices differ between Japan and Australia?

* BARDOFEIL., £ETAMRLTHDIN, A—X M7V T Tk, EFEORG, BEELE
O, BEA~OSME, BMRELH M, £ERTONM, HMOMMEE ZFE) LRAN
BT 5,

7. How does the teaching of literacy (kokugo vs English) differ between Japan and Australia?
*EHEIIFHAEEFLOT, BABETHCRAETHZ L2ERL TV, #H b UENR
EmMRE L BBEAE Z L0 E, BEMICITENLRENE,

*EGEIL, VIS, ABRICERIC, a0 0T WEEHATI0NMbh b, FRSIZB
WTRBFIENRZE,

*/NSWEIE TShow & Tell] . KELSBIE RT+R LT, SHEBLI-ECRANHELD
3,

8. What advice would you give to Japanese students preparing to come to work, study or
volunteer in Australia?

*HOWHZRARDOLDE, FOLITAH—RA TV T ALEBEGZ D NEEZ, BT
%

o

*¥FFENEDPLTHT v 7 LT, TEDRFELDA—RA MY TADKARED, R3fk
RN FIT D & T DHFAD EBBES LR,



